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TOPICS: 

• TBL - Task Based Learning 

• ESP - English for specific purpose 

• The lexical approach 

• Dealing with errors 

• Using songs in the class 

• CLIL 

• Dogme 

• Role Play 

• Assessment for learning 

• Language and Expression through Literature 

• Visit to the museum 

• Mingling and Recycling 

• Receptive skills 

• Grammaring, Dictogloss & Noticing 



TBL: Task Based Learning 

Task Based Learning focuses on asking students 

to do meaningful tasks using the target 

language (authentic language). 
 

Assessment is primarily based on task outcome 

rather than on accuracy of prescribed language 

forms.  
 

This makes TBL especially popular for 

developing target language fluency and student 

confidence.  



TBL: Task Based Learning 

The core of the lesson or project is, as the name 

suggests, the task: 

 

Pre-task 

In the pre-task, the teacher will present what will be 

expected of the students (ss.) in the task phase.  

The teacher (T.) may prime the ss. with key vocabulary 

or grammatical constructs. 

The teachers may also present a model of the task by 

either doing it themselves or by presenting 

pictures/audio/video demonstrating the task. 



TBL: Task Based Learning 

Task 

During the task phase, the ss. perform the task, usually 

in small groups.  

The teacher's role is typically limited to one of an 

observer or counselor—thereby making it a more 

student-centered methodology.  

 

Review 

If learners have created tangible linguistic products, 

e.g. text, montage, presentation, audio or video 

recording, learners can review each other's work and 

offer constructive feedback.  



TBL: Task Based Learning 

Questions: 

 

• What’s the difference between TBL and the 

skills/language material we usually use? 

 

• What are the stages in a TBL lesson? 

 

• Why is the rehearsal important? 

 

• Which coursebook includes TBL? 

 

• Benefits 
 



TBL: Task Based Learning 

What’s the difference between TBL and the 

skills/language material we usually use? 
 

 

• The aim and the focus is the task itself 
 

• …so the lesson has a “non linguistic” outcome 
 

• Authentic tasks instead of expected answers 

(increasing motivation and personal 

involvement) 
 

• There is speaking (or writing), but the reason 

students are speaking is to do the task 



TBL: Task Based Learning 

What are the stages in a TBL lesson? 
 

• T. gives a model of the task 
 

• Ss. prepare the task (individually or in 

pairs/small groups), valuable thinking time 
 

• The T. monitors, providing any particular 

language needed 
 

• Ss. rehearse the task with a partner 
 

• Ss. perform the task as a group/ to a group 
 

• Follow up and feedback on content and language 



TBL: Task Based Learning 

Why is the rehearsal important? 
 

• It’s “safe” and ss. will feel more comfortable 
 

• It promotes fluency – this, and the preparation 

time, will help the ss. to say more and to do the 

task with more confidence in the performance 

stage 

 

Which coursebook includes TBL? 
 

• Cutting Edge 

• …but you can use the framework to create 

your own tasks and materials! 



TBL: Task Based Learning 

Benefits 

• Creativity/ Imagination 

• Critical thinking 

• Self expression  

• Student oriented learning 

• Motivating and memorable experience 

• Confidence in performing/public speaking 

• Variety 

• Real world 

• Problem solving 

 

• Example 

Recommending a five-day trip 

 
 



ESP English for Specific Purpose 

• The needs of a defined group determine the 

content and aims of a course 

 

• Focus on practical needs of the learners 

rather than a defined grammar syllabus 

 

• Development of the communicative approach 
 



ESP English for Specific Purpose 

Course-books 
 

How are these course- books different to General English? 

• Topic-specific vocabulary 
 

• kind of text associated with the field 
 

• attention to the way these texts are used by 

the target community (genre) 



The Lexical Approach 

It’s a way of introducing new language to 

students that will incorporate grammatical 

patterns rather than be grammar-led.  

 
 

Language is predictable. 

 
 

Lexical items, or ‘chunks’ will include (semi) 

fixed expressions, collocations and idiomatic 

language. 



The Lexical Approach 

Benefits: 
• Language is likely to be natural high frequency, 

and therefore useful to students, motivational – 

giving students the feeling they’re learning ‘real’ 

English; 

• Introduces ready-made chunks of language; 

• A lexical item may be 2-4 words or more, but will 

have one unit of meaning and so be more 

memorable; 

• Promotes fluency; 

• Trains the learner to do the same when 

reading/listening to authentic material, may 

recognise and therefore reinforce language studied 

in class, and the learner may become adept at 

‘noticing’ lexical chunks for him/herself. 



The Lexical Approach 

Collocations dictionary online: 
 

www.freecollocation.com: 



The Lexical Approach Examples: 

Unit 2 Families and relationships: Love story 

Warmer 
Show the class a picture of a couple who are clearly in love. Ask the class 

what good or bad things might happen in their relationship. 
 

Input 
1. Students in pairs complete the crossword together. 

2. Check answers to make sure everyone understands the collocations. 
 



The Lexical Approach Examples: 

Unit 2 Families and relationships: Love story 

Practice 

• Ss. work individually. Give half the class Hannah’s 

story and half the class Martin’s story. Ss. read the 

stories for gist to find out what happens. 
 

• When the ss. have finished reading, pair up each st. 

who has read Hannah’s text with a st. who has read 

Martin’s text. 
 

• Refer ss. back to the crossword clues from the input 

stage. Have the ss. discuss, according to what they 

have read, which of the sentences are true, and whose 

story (Hannah’s or Martin’s) gives evidence for this. 
 

• Conduct whole-class feedback, drawing out the key 

differences between the two texts. 



The Lexical Approach Examples: 
Unit 2 Families and relationships: Love story 

 



The Lexical Approach Examples: 

Unit 2 Families and relationships: Love story 
 

Follow up 

 

• Tell the class to imagine they are taking part in a reality Tv 

chat show. In this show a presenter speaks to guests with 

problems, and the audience gives advice and opinions and 

asks questions. Allow two minutes for each ss. to invent a 

problem (e.g. they might disagree with their wife/husband on 

how to bring up their children, or they may have got into 

debt). 

 

• Play the role of the presenter yourself. Ask ss. in turn to 

explain their problem and invite the audience to offer their 

opinions. Chair the discussion, encouraging debate and 

discussion amongst the audience. 
 



Dealing with errors 

• Do you want to correct learners’ spoken 

errors? 
 

 

 

 

• Do you think you’ll prefer to correct on the 

spot or later? Or a bit of both? 
 

 

 

 

• Where do the errors come from? 
 

 



Dealing with errors 

• Errors often comes from ss.’ mother tongue 
 

• It is better to delete correction in order to avoid 

interfering with ss.’ fluency 
 

• A good way of correct errors is the reformulation 
 

• It is suitable to promote auto-correction and pear 

correction 
 

• Correction should be sensitive: correct errors but 

also prize good accomplishments and progresses 
 

• Divide errors into categories (grammar, 

collocation, pronunciation, etc.). 



Dealing with errors 

What kind of errors should be corrected? 

 

• High frequency mistakes 

• Errors causing miscommunication 

• Errors focusing on the lesson 
 



Using songs 

in the class 



CLIL:  

Content and Language Integrated Learning 

 

CLIL 
 

Subject taught in 

English 
 
 

SOFT CLIL 
 

English taught through 

content 



DOGME 

Dogme language teaching is considered to be both a 

methodology and a movement. 
 

Dogme is a communicative approach to language teaching 

that encourages teaching without published textbooks and 

focuses instead on conversational communication among 

learners and teacher. 
 

A pedagogy of bare essentials unburdened by an excess of 

materials and technology. 
 

It is student-centred 
 

The aim is speaking. 
 



DOGME 

Dogme has ten key principles: 

1. Interactivity: between teachers and ss. and amongst the ss. themselves. 

2. Engagement: ss. are most engaged by content they have created 

themselves 

3. Dialogic processes: learning is social and dialogic, where knowledge is 

co-constructed 

4. Scaffolded conversations: learning takes place through conversations, 

where the learner and teacher co-construct the knowledge and skills 

5. Emergence: language and grammar emerge from the learning process. 

6. Affordances: the teacher's role is to optimize language learning 

affordances through directing attention to emergent language. 

7. Voice: the learner's voice is given recognition along with the learner's 

beliefs and knowledge. 

8. Empowerment: ss. and teachers are empowered by freeing the classroom 

of published materials and textbooks. 

9. Relevance: materials (e.g. texts, audios and videos) should have 

relevance for the learners 

10.Critical use: teachers and ss. should use published materials and 

textbooks in a critical way that recognizes their cultural and ideological 

biases. 



DOGME 

Main precepts: 
• Conversation-driven teaching 

Dogme also places more emphasis on a discourse-level (rather than sentence-

level) approach to language, as it is considered to better prepare learners for 

real-life communication. Teaching is a conversation between the two parties.  

• Materials light approach 

The Dogme approach considers that student-produced material is preferable 

to published materials and textbooks that focus on grammar more than on 

communicative competency and also textbooks, especially those aimed at 

global markets, denote a cultural biases.  

Indeed, Dogme can be seen as a pedagogy that is able to address the lack of 

availability or affordability of materials in many parts of the world. 

• Emergent language 

Dogme considers language learning to be a process where language emerges 

rather than one where it is acquired.  

Language is considered to emerge in two ways: 

1. classroom activities lead to collaborative communication amongst the ss.  

2. learners produce language that they were not necessarily taught.  

The teacher's role is to facilitate the emergence of language and encourage 

learners to engage with this new language to ensure learning takes place 

rewarding, repeating and reviewing it. 



DOGME 

An example 

of activity: 

Choose 3 topics 

 

Ask ss to write 3 questions for their classmates 

 

Practise 

 

Correction/ feedback 

 
 



ROLE PLAY 

 

Role-play is any speaking activity when you either put 

yourself into somebody else's shoes, or when you stay in 

your own shoes but put yourself into an imaginary situation! 
 

Why use role-play?  
 

• It's fun and motivating, engaging and memorable 
 

• Quieter ss. get the chance to express themselves in a 

more forthright way 
 

• The world of the classroom is broadened to include the 

outside world - thus offering a much wider range of 

language opportunities 
 

• Ss. are given a chance to rehearse their English in a safe 

environment.  
 

• Mistakes can be made with no drastic consequences.  



ROLE PLAY 

The role of the teacher 

 

Facilitator – ss. may need new language to be 'fed' in by 

the teacher. If rehearsal time is appropriate the feeding 

in of new language should take place at this stage. 

 

Spectator - The teacher watches the role-play and offers 

comments and advice at the end. 

 

Participant - It is sometimes appropriate to get involved 

and take part in the role-play yourself. 



ROLE PLAY Example: 

Leeson’s 

Trial 



ROLE PLAY Example: 

Nick Leeson’s 

Fraud Trial 

STAGES 
 

• Lead in – look at photo, what’s his job? 
 

• Read text and write why Barings/Nick Leeson was wrong 
 

• In the end, who’s in the wrong? 
 

• Ss. discuss and give their opinion 
 

• Ss. choose roles 
 

• T. divides the class according to the roles 
 

• Preparation time: questions or roles and statements 

   T. offers language support and ‘spies’ 

• Set out the court room 
 

• Perform 
 

• Feedback:  on content 

  on language (positive/negative aspects) 



ROLE PLAY 



Assessment for Learning 

What makes Expert Teachers? 
 

• The degree of challenge they present to ss. 
 

• How they organize and use their knowledge 
 

• How they monitor, assess ss.’ understanding and give 

feedback 

 

Ss. need to know the learning outcomes (aims) of the 

lesson: 

•  Where they are now 

•  Where they are going and how 
 

Outcomes should be presented at the beginning of the 

lesson 
 

And checked at the end to see if they were accomplished   



Assessment for Learning 

Visible learning: 
 

• Traffic light  

 to catalogue new language 
 

• Mini white boards  

 to negotiate meaning 
 

• Success criteria  

 for auto-evaluation 

 

Give feedback that promotes 

learning: 

(no praise without effort/ praise 

with information) 

 

Increase the challenge  



Assessment for Learning Example of 

success criteria 



Assessment for Learning Example of 

success criteria 



Language and Expression through Literature 

Poetry 
 

Names - Wendy Cope 
 

She was Eliza for a few weeks 

When she was a baby –  

Eliza Lily. Soon it changed to Lil.  

 

Later she was Miss Steward in the baker’s shop 

And then ‘My love’, ‘My darling’, Mother, 

 

Widowed at 30 she went back to work 

As Mrs Hand. Her daughter grew up, 

Married and gave birth.  

 

Now she was Nanna. ‘Everybody  

Calls me Nanna,’ she would say to visitors.  

And so they did - friends, tradesmen, the doctor.  

 

They used the patients’ Christian names. 

‘Lil,’ we said, or ‘Nanna’, 

But it wasn't in her file 

And for those last bewildered weeks 

She was Eliza once again. 

Show the first and the last verse: 

Ss. immagine what is in the middle 



Language and Expression through Literature 

Poetry 
 

Names - Wendy Cope 
 

Write a personal version of ‘Names’  mapping 

your life to date        
 

or 
 

You’re Lil: 

write a letter for your grandchildren to read, 

looking back on your life 

Transposition: transform poetry into prose or drama 

and vice versa 



Language and Expression through Literature 

Bringing Shakespeare Alive 

• T. distributes cards with words from Romeo and 

Juliet 
 

 

• Ss. guess from which play they come from 
 

 

• Each student has a card with one of the verses 

from a main scene (numbered) 
 

 

• Ss. learn by heart their own verse 
 

 

• Ss. in the right order,  perform the scene 



Language and Expression through Literature 

Bringing Shakespeare Alive 

Let ss. work with a plot summary – choose best of 

two/put cut-up version in order/order chapter titles 
 

Find contemporary theme (e.g. arranged marriages for 

Romeo and Juliet) 
 

Use a scene from a popular drama ss. have been 

watching (e.g. mother-son argument for Hamlet or an 

accusation of adultery for Othello) 
 

Put a scene in a contemporary setting  (e.g. make the 

trial from The Winter’s Tale a courtroom drama) 
 

Choose a play if there’s a new film version out or if 

there’s a theatre production coming on in your city 



Language and Expression through Literature 

Contemporary literature 

Read your text (description or letter) and think about: 
 

• The impression you have of Stephen 
 

• What war has done to him 
 

Compare your views with a partner  

(T. put together one st. who has read the description with one 

who has read the letter) 

https://www.google.it/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=2ahUKEwjxrb3pz63dAhUGdxoKHcnQA_QQjRx6BAgBEAU&url=https%3A%2F%2Fwww.amazon.co.uk%2FBirdsong-Sebastian-Faulks%2Fdp%2F0099387913&psig=AOvVaw3Hf9z0u6CCazLjuszREf94&ust=1536572231994156


Language and Expression through Literature 

Contemporary literature 



Language and Expression through Literature 

Language task: fill in with prepositions 

Dear Isabelle 
I am sending this *   you at the house *   Amiens *         it will probably be destroyed, but I  am 
writing *     you because I have no-one else to write *  .    I am sitting *             a tree,                              *          
the village *    Auchonvillers *            we once came to spend the day.   Like 100s  or           1000s *    
British soldiers *    these fields, I am trying to contemplate my death.  I write *           you to say that 
you are the only person I have ever loved.  This letter will probably never           find you, but I 
wanted to tell someone what it feels like to be sitting *    this grass, *   this     Friday *    June, feeling 
the lice crawl *               my skin, my stomach filled *       hot stew              and tea, perhaps the last food 
I will eat,  and hearing the guns *           me crying out *             heaven.  Some crime against nature is 
about to be committed, I feel it *      my veins.                  These men and boys are grocers and clerks, 
gardeners and fathers – fathers *     small            children.  A country cannot bear to lose them. I am 
frightened of dying.  I have seen                   what shells can do.  I am scared *    lying wounded all day 
*     a shellhole.  Isabelle, I am      terribly frightened I shall die alone *      no-one to touch me.  But I 
have to show an             example.  I have to go *        first *     the morning.  Be *        me, Isabelle, be *         
me *              spirit.  Help me to lead them *      what awaits us.  With my love always.                                                                                                 
Stephen 



Language and Expression through Literature 

Give ss. choices of activities and maybe even texts – 

this can enhance their involvement 

 

Give ss. the message that they shouldn’t worry about 

unknown words when first meeting the text, instead 

initially focus on what they do understand, what they 

get from it 

 

If you’re not (always) tied to a syllabus, choose texts 

which move/amuse you  



Language and Expression through Literature 

More ideas for extensive reading 



Visit to the Museum 

Follow these steps for an enjoyable morning in the 

museum: 

 

• Choose a classmate to walk round with 
 

 

• Choose a painting or another exhibit that you like (or 

maybe two?) 
 

 

• Prepare to give a mini presentation to our group – make 

notes below 
 

 

• Show your favourite painting/object, and give a mini 

presentation. 
 



Visit to the Museum 
Example of 

observation sheet 

 

Name of the piece 
  

  

  

 

Why I like it 
  

  

  

  

   
 

  

 

Room  No: (See Floor 

Plan) 

  



Visit to the Museum 

I love the way 

the artist 

captures  

Expressions to help the ss.: 
I appreciate the 

way the 

craftsman 

His depiction of  

The 

figures are 

stylised 

This puts me 

in mind of 

It takes 

me back to  

The painting 

makes me feel 

Exquisite 

detail 

Fine 

brushstrokes 



Visit to the Museum 



Visit to the Museum Feedback: 



Mingling and Recycling 

Mingling 
 

Aim: fluency – people are curious so it will generate a lot of 

speaking 
 

• Each st. says something about himself/herself that their 

classmates don’t know 

• The others ask questions about it. They can work in pairs 

changing partners until they have spoken with everybody. 

 

Recycling 
 

Contest:  
• Split the class into groups 

• A st., in turns, describes a new word: the others have to 

guess the word asking questions. 



Receptive skills 

• Write on board some key words concerning a story 

(names, adjectives, verbs) 
 

 

• Ss. have to guess the story (work in pairs) 
 

 

• Tell the story 
 

 

• Ss. reconstruct the main stages of the story (in pairs) 
 

 

• Ss. write 3 questions concerning the story 
 

 

• Speaking: Have you ever meet any famous person? 
 

Activity 



Grammaring, Dictogloss & Noticing 

Written grammar vs spoken grammar 

 

Noticing hypothesis:  
 

• To acquire new forms from input ss. need to notice 

them 
 

• input vs intake 
 

• Connection between what noticed and what produced 
 

• Not noticed = not produced 

 

Which features of English are easier/harder to notice? 

 
 



Grammaring, Dictogloss & Noticing 

Noticing in vocabulary learning 

 

• Occurs when ss. give attention to a language item as 

a part of the language, rather than as a part of the 

message 
 

• St. thinks: "I have seen that word before", or "it is 

being used differently from ways I’ve seen before", or 

"this is a new word" 

 

Can you think of ways a teacher can help ss. notice? 

 



Grammaring, Dictogloss & Noticing 

Noticing in pronunciation 
 

 

• Listen and read – circle word with specific sounds 

 

• Minimal pairs 

 

• Pairs of sentences 

 

• Listen and mark the stress 

 

• Listen and mark the intonation 

 

• Record ss.’ speech and compare with a model 
 



Grammaring, Dictogloss & Noticing 

Dictogloss: 

 

• Grammar dictation is better known in some quarters as 

the dictogloss procedure. Essentially it consists of asking 

ss. to reconstruct a dictated text so as to capture as 

much as possible of its information content in as 

accurate and acceptable a linguistic form as possible 
 

 

• This process requires ss. to draw upon a nexus of 

interrelated skills. Initially ss. engage individually in 

the creative reconstruction of text from memory and 

from their linguistic resources. They then share this 

with others in a process of gradual approximation to a 

final product. 
 



Grammaring 

 

Expand this headline into a full sentence. Can you predict 

the story? 
 

MAN PROPOSES IN AIRPORT, WOMAN ACCEPTS ON PLANE 
 

 

Now, use the notes (in the given order) to write a 

newspaper text of six sentences. You may need to change 

the form of some words. 
 

Example 



Grammaring 

Compare your text with the original story. 

Example 



Example of 

methodology 

plan 



Thanks for your 

attention! 


